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Introduction 

Advances in technology continue to create new dimensions in how we access knowledge; today 

groups of people collaborate via the Internet over global networks, transforming the way we 

communicate, in both corporate and academic environments (Simonson, Smaldino, Albright, & 

Zvacek, 2012).  Emerging technology is also reshaping the learning styles and characteristics of 

today’s workers, who make up a diverse population of individuals with different characteristics, 

traits, experience, and learning needs (Dede, 2005; Simonson et al., 2012).  This has led to 

organizations seeking new pedagogical approaches and learning concepts to training that can 

provide flexible learning opportunities “without compromising the quality of instruction” 

(Beldarrin, 2006, p. 140). The good news is that as technology continues to advance, the 

number and variety of tools available for learners to interact and collaborate has increased 

(Beldarrin, 2006).  As organizations look to new ways to create more efficient training sessions, 

many are turning to a learning blend (shown in Figure 1), combining online and traditional 

teaching methods.  

 

Figure 1 Attribution: Blended Learning Model developed by Rick Tanski, Academy Online High School   

http://www.asd20.org/departments/it/D2021cSkills/Pages/Blended-learning.aspx
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There are many definitions of blended learning; Figure 1 shows the spectrum can range from 

face-to-face training to fully online or anywhere in between (Academy School District 20, 2013).  

Definitions of blended learning vary mainly due to the emerging state of the distance education 

field. Vignare (as cited in Russell & Young, 2010) present this definition presented at the Sloane-

Consortium workshops: “Blended courses integrate online with face-to-face instruction in a 

planned, pedagogically valuable manner, and do not just combine but trade-off face-to-face 

time with online activity or vice versa” (para. 6). Why is this definition included here? According 

to Russell and Young (2010) this definition recognizes blended combinations can take on a 

broad range of formats but must be pedagogically sound.  

 

According to Picciano and Seaman (2007), in hybrid or blended formats, between 30 to 79% of 

instructional content could be delivered through online delivery.  The challenge is to find the 

correct blend that fit the need and requirements of the trainees and the expectations of the 

trainer (and management). This development guide will provide facilitators a best practice 

approach to converting current face-to-face training sessions to a blended learning format.  

Pre-planning For Conversion 

A common theme among online educators is the need for careful planning (Simonson et al., 

2012). Whether synchronous or asynchronousi, emphasis should be on planning and organizing 

the redesign process (Simonson et al., 2012). In other words, “The process of planning and 

organizing for a distance education course is multifaceted and must occur well in advance of 

the scheduled instruction” (Simonson et al., 2012, p. 153). While the question of why the 

decision was made to convert the current face-to-face training format to a blended learning 

format has been determined, pre-planning considerations prior to actual conversion needs to 

take place. This includes the development of blended learning pedagogies, cost and resource 

examination, learner analysis and risk analysis, and other variables associated with training 

redesign. Although Simonson et al. (2012) suggest planning for an online format for the first 

time should start three to five months in advance the go-live date, it will depend a lot on the 

current program and organization resources to convert to a blended format.   
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Pre-planning considerations should include (adapted from Simonson et al., 2012, p. 153): 

Table 1 Pre-planning steps 

Pre-Planning Considerations Planning Adaptions 

Traditional classroom material will need revision  Plan for the use of tables, figures, and visual 

elements; include multimedia tools such as video 

and simulations. 

Activities should encourage interactivity at all 

training sites 

Pre-plan for interactivity based on learner analysis 

reduces this problem.  

Provide a supportive social environment (group 

work) 

Use of case studies and group discussions to find 

solutions. 

Be prepared for technical problems Conduct risk analysis and prepare alternative plans 

Understand the needs of trainees Conduct learner and needs analysis using surveys 

and questionnaires, benchmarking. 

Identify the technical tools and resources to 

support the online format  

Plan to implement multiple interactive and 

collaborative tools such as a content management 

system; the use of blogs, wikis, podcasts, and 

discussion boards can be used to facilitate 

collaboration and sharing of ideas among trainees 

and trainers. Or tool compatibility to current LMS.  

Mix the right blend of learning methods Link learning objectives to organizational goals 

 

Simonson et al. (2012) suggest additional considerations the facilitator/instructor can make to 

presentation materials prior to conversion,  

 Text can be replaced with graphics;  

 Still images or PowerPoint slides could be modified and upgraded to animations; and 

 Synchronous conversation could be made more effective through “threaded discussion 

strategy that involves asking questions, collecting answers, asking follow-up questions, 

and selecting the most appropriate final responses” (p. 116). 

In short, all aspects of the training environment need to be considered, including preparing 

organized procedures and guidance even the most novice facilitator can follow (Simonson et 
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al., 2012). When planning for conversion it is vital all components of the learning system (i.e. 

instructors, learners, materials and technical components) are viewed as one. Organizational 

planning for a blended learning environment typically has lackluster result when design teams 

are working independently on different elements (The Oxford Group, 2013). King, Nugent, 

Russell, Eich, and Lacy (as cited in Wallace & young, 2010) suggest a three-tier policy 

framework, comprised of “management, faculty, and students” (para. 15).  In relation to this 

guide, the tiers could be management, human resources (training), and organizational policy. 

Within the tiers organization priorities, training methodology, tool selection, resources, 

infrastructure, intellectual properties and other factors would be included (The Oxford Group, 

2013). 

Moving to a Blended Environment  

 

There are three main reasons organizations move training to a blended learning format: to 

increase access and flexibility; to improve cost-effectiveness; and more efficient use of 

resources (Graham, Allen and Ure, as cited in Wallace and Young, 2010). In terms of cost, cost, 

flexibility and accessibility, asynchronous training would be well suited for the scenario outlined 

and fit with the different-time, same-place format for blended learning (Simonson et al., 2012; 

Laureate Education Inc., n .d.). Since a proportion of training content will be delivered online, 

training materials can be distributed via online tools and activities usually associated with face-

to-face training can be substituted with online activities such as effective use of the discussion 

board, making better use of system resourcesii (Simonson et al., 2012). The challenge for the 

instructional designer is to select technological tools which offer the best solution of providing 

learners with interactive training in an asynchronous learning environment (Beldarrain, 2006). 

To deliver training instruction and assessment, the use of Web 2.0 learning objects can be 

incorporated into the organization’s network (on-site access) or through cloud based 

technology (off site, network access).  
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Variables such as geography, time, learning styles, technical skills, and other factors can present 

barriers or benefits to online and blended learning (Russell & Young, 2010). Table 2 presents 

benefits and barriers to blended learning.  

Table 2 Benefits and Barriers 

Benefits Barriers 

Course components available online can be 

accessed from anywhere, anytime 

Requires self-motivation to facilitate learning 

Learners still receive face-to-face time with the 

instructor 

Learners and instructors must be computer and 

internet literate. 

Blended/hybrid courses have been found to be 

comparable in educational value to face-to-face 

instruction (Picciano & Seaman, 2007). 

Need high speed internet access and up-to-date 

computer hardware and software, which can be 

costly. 

 

Applying Theoretical Approaches 

Adults have been found to be more self-directed and may have their own learning goals in mind 

(Simonson et al., 2012). As such the redesign should incorporate principles of adult learning 

(andragogy) to help adult trainees achieve personal goals. In addition, the use of asynchronous 

technology aligns well with the theory of andragogy by allowing for the creation of an 

environment “of mutual respect, collaborativeness, trust, openness, and authenticity” 

(Simonson et al., 2012, p. 50). The design and development of blended training and instruction 

should be done with the equivalency concept in mind to make sure the learning experience of 

each trainee will be equivalent to the learning experience attending face-to-face training 

(Simonson et al., 2012). 

Roles of the Facilitator 

Regardless of the medium, goals and objectives should form the basis for instruction and 

should be communicated to the trainees. Morrison,  Ross, and Kemp (as cited in Simonson et 

al., 2012) suggest “ learners need to grasp the intent of the instructor when participating in 

various types of learning experiences” (p. 157). In other words when learners know the reason 



Blended Learning                                                                                                                             6 

for their participation (as in training) they can expedite their learning. As suggested in table 2, in 

distance learning it is the learners needs that are at the forefront (Macfarlane & Smaldino, as 

cited in Simonson et al., 2012).  Traditional approaches to teaching are being replaced with 

more effective learning approaches that focus more on providing students with a more 

engaging learning experience. The biggest change is the change in learning from teacher 

centered to student centered (Simonson et al., 2012). According to Oblinger (as cited in 

Simonson et al., 2012, p. 196) the differences are as follows: 

Teacher Centered Learner Centered 

Lecturing  Coaching 

Attendance Taking Logging On 

Passive Learning Active Learning 

Printed Material Interactive Media 

In-Class Network Connected 

Same-time, Same Place Different-Time, Different Place; Different-Time, 

Same-Place 

Table 3 presents some fundamentals to help guide facilitators teach online. 

Table 3: Online Teaching Fundamentals (Simonson et al., 2012, p. 134) 

Teaching Fundamental Criteria 

Avoid “Dumping” face-to-face instructional 

material onto the web. 

Are you using the same training handouts, power 

point slides, and passive instructional material?  

Organize the course and make the organization 

and requirements clear. 

Does course have a calendar? Are activities and 

expectations clear? Is the course organized?  

“Instructors of online courses must make the 

course organization, calendar, activities, and 

expectations as clear as possible” (Simonson et 

al., 2012, p. 134). 

Keep Students Informed Constantly. Use the system (CMS) announcement tool to get 
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information to trainees? E-mail system?  

Think about Course Outcomes. Promoting thinking skills through course 

activities. (Bloom’s taxonomy of educational 

objectives has been found useful in this process) 

(Simonson et al., 2012). 

Test Applications, Not Rote Memory. Are training assessments embedded into training 

modules?  

Train Students to Use the Course Website. Simonson et al. (2012) state “it is essential that 

training be provided at the beginning of the 

course, through online tutorials in the case of 

virtual courses and in a face-to-face setting if 

available” (p. 137). 

Apply Adult Learning Principles with 

Nontraditional Students. 

Learner-Learner collaboration; instructor 

facilitation/SME  

Integrate the Power of the Web into the 

Course. 

Has the Web been used effectively using Web 2.0 

tools for collaboration, communication and 

student engagement?   

 

Engaging Students in a Distance Learning Setting 

Sorensen and Baylen (as cited in Simonson et al., 2012, p. 198) offer these guidelines for 

facilitators when structuring the instruction:   

 Communication with students; 

 Collaboration among students; 

 Active learning experiences; 

 Prompt feedback; 

 High expectations; 
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 Respecting diversity. 

Macfarlane and Smaldino (as cited in Simonson et al., 2012), suggest learners in a distance 

learning setting are more comfortable when information and schedules are posted prior to 

scheduled instruction. In an asynchronous setting, this can be done through announcements or 

even social media if the company allows it (i.e. Facebook page).  The facilitator could also use a 

wiki, such as Wikispaces private label, as a learner portal to host various media and text 

manuals. Depending on the organization’s CMS or LMS, a wiki can be used as a simple learning 

environment. For example, training steps could be provided in a series of YouTube video 

tutorials that workers could access on workplace computers or on their own personal computer 

or other media device. There are a wide range of Web 2.0 tools available to create interactive 

training and support videos that workers can watch on nearly any device.  

Conclusion 

 

The digital age brought dramatic changes; telecommunications and the internet have provided 

the opportunity for educators and learners to connect through virtual learning experiences 

(Simonson et al., 2012).  In today's workplace environment it is necessary for individuals to 

communicate and collaborate within the constraints of time and place (Beldarrain, 2006). 

Advancement in technology allows for real-time communication on a global basis and with co-

workers through intranet connection. Blended learning promises to create a stronger learning 

community and provide for more efficient training.  Web 2.0 tools can help trainees build 

expertise and develop problem-solving skills through “live presentation tools, application 

sharing, chats, and emails are just a few of the many tools available for interaction and 

collaboration” (Beldarrain, 2006, p. 150). Finally, emerging technologies will continue to create 

larger demands for distance learning in the workplace; research continues to show 

constructivist learning environments build social interaction that can better prepare workers in 

organizational training sessions.  

 

 

http://www.wikispaces.com/content/private-label/business
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i
 Categorization of distance learning activities - Synchronous refers to instruction occurring in real-time, either 

virtually or physically; asynchronous refers to distance learning that occurs in different times in different places 

(Simonson et al., 2012) 
ii
 For this scenario the assumption will be made the organization has a CMS or LMS in place.  
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